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THE FIS LEGEND
Once upon a time, there was a course Coordinator and a Professor. According
to the legend, in a given day the Coordinator asked the Professor to go see
him in his room. It was a brief meeting and the challenge was clear: introduce
a discipline that could address the challenges of public and private
st
management for the 21 century, at the same time providing the conditions
and the atmosphere to foster critical thinking, so that students would become
creative and inventive managers, in an ever-changing society.
Not aware it was hard to do it, the Professor went ahead and did it: she
introduced co-selection, leveraged transdisciplinarity and Theory U, and based
the process on two projects: the Your Self Project, which considers the need of
emergence of active and present subjects in their relationship with
themselves, with others and with the reality around them, and the Reference
Project, which explores the dynamic nature of complex problem solution in
the light of sustainability. In the meetings, she opened up room for
sensitization and made her best to raise funds to field trips, exploring
experiential reasoning. She invited experts, conducted project kickoffs in all
their editions, formed assessment panels, engaging a number of actors in the
co-building of the solutions proposed. All in all, she innovated.

Finally, the Coordinator asked the Professor to go to that same room. With a
gentle voice, he told her:
---- I am sorry, Professor! Your work is really good and the feedback students
have provided is excellent. However... I must tell you all this was a great
excuse!
---- What do you mean?, answered the Professor, surprised.
---- Yes, a great excuse! The real purpose of the course coordination was to
make teachers become educators. It seems to have worked!

Mario Monzoni

4

WHAT IS FIS?

FIS IS A POTENTIAL
ANSWER IN THE
EDUCATIONAL AREA TO
SOME OF THE MOST
INTRIGUING ISSUES OF
OUR CURRENT TIME.
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What are the most urgent issues and the most compelling educational
needs of our current context?
In spite of the great scientific and technological development, why is it the
Western civilization remains so insensitive to human underdevelopment?
Why does the material development of our civilization keep causing so
much environmental degradation to the ecosystem?
Why do we always want to have ready and immediate answers, if we have
long lost the natural rhythm of life and we do not have time for anything
anymore?
Why is it we cannot see things from other points of view, see them from
different perspectives, and realize what happens in other levels of reality?
Furthermore, why do we keep using the excluding binary logic that does
not take into account the existence of other alternatives and possibilities
of materializing things, dividing what is indivisible, sorting areas of
knowledge and fragmenting reality?

Maria Cândida Moraes
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CONTEXT
In 1974, the economist Celso Furtado presented the idea of economic development and
progress as myths. Understanding a myth as a set of hypotheses and values that, although
they cannot be tested, they 'work as lighthouses that enlighten the perception field of
social scientists' (p.15), the author would point to the irrealism of the model used to
project the world economy. Mentioning the study called The Limits of Growth, developed
by MIT for the so-called Club of Rome, Furtado (1974) links the irrealism of the assumption
that 'consumption standards of the minority of human beings (...) are accessible to large
populations' (p.16), with the fact that economic development relies on non-renewable
natural resources in a closed planetary system:

'Once the system was closed, the authors of the study posed

what happens if the
economic development, towards which all people on Earth
are being mobilized, eventually comes true, in other words,
what if the current lifestyle of rich people become really
universal? The answer to that question is clear, with no ambiguity:
themselves the following question:

if that happened, there would be so much pressure on nonrenewable natural resources, and the environment pollution would
be so great (or, alternatively, the costs to control pollution would be
so high) that the world economic system would necessarily collapse.
(...) It is about acknowledging that what we call economic

value creation has as its counterpart irreversible processes
in the physical world, whose consequences we pretend to
ignore.' (p.19-20)

FURTADO, C. O Mito do Desenvolvimento Econômico (The Myth of Economic Development). Editora Paz e Terra S/A,
Rio de Janeiro, 1974.
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CONTEXT
Considering that context, Sustainability emerges with great relevance in the end of the 20th
century and in the beginning of the 21st century. As a way to coordinate and mobilize
efforts of the organizations – great icons of economic development – to create a more
sustainable and inclusive global economy, the United Nations (UN) launched the Global
Compact program in 2000. In 2015, with over 8,000 signatory companies, the UN
presented in the document entitled 'Impact, Transforming Business, Changing the World',
a report pointing to a growing number of efforts to incorporate sustainability into
corporate agenda, creation of new impact metrics and regulation methods, and the
development of new collaboration models between business and the society, as a way to
find innovative solutions for increasingly more complex socio-environmental issues. On the
other hand, the same report highlights lack of alignment between intentions and concrete
actions, and the need to speed up the scale of global change, which seems to be shy
compared to the challenges.
But, if uneasiness remains, and changes do not seem to occur at the pace needed, what
about the role of education and training processes? Is it possible, through them, to
reformulate our way of thinking and acting, which, somehow, encourages myths, as the ones
pointed out by Celso Furtado, and our inability to understand reality in all its dimensions and
complexity?
According to Morin (2011), the top priority for education in the 21st century is to
'consolidate ethics of planetary education'. For that purpose, the author proposes seven
areas of knowledge, which include: getting to know human knowledge; overcome
prevalence of fragmented knowledge, replacing it with a way of learning capable of
understanding objects in all their complexity; giving back to education the ability to
understand what it means to be human beings; and teach ethics, not using moral lessons,
but rather based on an awareness that we are, at the same time, individuals, members of
the society, and members of the species' (p. 15-18).

UN, “Impact, Transforming Business, Changing the World” report. https://www.unglobalcompact.org/library/1331
MORIN, E. Os Sete Saberes Necessários à Educação do Futuro (Seven Complex Lessons in Education for The Future).
Cortez Editora, Brasília, and UNESCO, United Nations Educational, Scientific and Cultural Organization, 2011.
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It is amazing that the education that aims to convey knowledge is blind
when it comes to human knowledge (...)

Privileging fragmented knowledge according to disciplines often hinders us
from associating parts and the whole, and it should be replaced with a
type of knowledge able to understand objects in their context, their
complexity, their whole.
Human beings are, simultaneously, physical, biological, psychological,
cultural, social and historical beings. The complex unity of human nature is
completely dissociated in education by subject disciplines, and it has
become impossible to learn what it means to be a human being. We need
to redeem it, in such a way that each person, wherever he/she is, knows
and is aware, at the same time, of their complex identity and of their
common identity to all human beings.
Education should not only contribute to make us aware of Earth as our
home, but also allow this awareness to be converted into a wish to realize
our citizenship on Earth.'
Edgar Morin
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INTEGRATED
FIS goes beyond just being a course or a
discipline, in which the goal would be to

FIS actually
proposes a process that aims to
transfer

knowledge;

achieve the needed conditions to make
students more aware of themselves and of
their interdependence and complexity, as
well as active and autonomous in their
relationship with themselves, with others
and with reality.

EDUCATION
At the core of those conditions, there is a

from
fragmentation to integration.
key

WHAT IS FIS?

paradigm

shift:

From a fragmented and unidimensional
disciplinary model, not sufficient anymore
to address the complexity of reality, to an
inter
and
transdisciplinary
model,
integrating theory-practice; public-private;
academia-business-society;
individualscollectivity-environment-future
generations;
teachers-students-guests;
different-ways-to-learn; different -ways-toaccess-knowledge (formal reasoning experiential
reasoning
sensitive
reasoning).

for

SUSTAINABILITY
Because sustainability is a way of doing
things that takes into account not only
individual and immediate needs, but
rather adopts a

systemic, inclusive
and responsible view regarding
other people. A way of doing things
that is not based on achievements and
formulas
of
the
past,
but

understands reality in all its
complexity
and
seeks
innovative solutions to address
current challenges.
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'FIS was not the discipline I learnt most at GV. It
was the discipline that transformed me most
(...). For FIS, I was not receiving content, it was
not about knowledge transfer, it was about a
totally different human development, it was
about integration of mind and heart with
professional and collective matters.'
FIS Learner

Picture: Milene Fukuda
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'If my perspective
changes, the world
will change.'
Basarab Nicolescu
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FIS
APPROACH
TO:

STUDENTS-LEARNERS
Learning is an inherited characteristic of living. Thus,
learners are those who are always developing, in a
continuous process of producing themselves. It is not
just what comes from the outside to the inside, but also
what is perceived and understood, from the inside to
the outside. Students, on their turn, are those who
follow a predetermined path. A sequence of
information that allows for sorting and organizing
knowledge to achieve certain goals. At FIS, we see
students as learners, as whole subjects that are learning
all the time through internal and external interactions,
through formal reasoning and structured knowledge,
but also through feelings, sensations and experiences.
And, as we all are learners, we speak of studentslearners just as a way to refer to an institutional
condition.

THE EMERGENCE OF SUBJECTS
We refer to the Emergence of Subjects as the process of
activating and capturing the perceptive, reflective and
creative potential of what it means to be human beings.
In that sense, we understand subjects not only under
the classic science perspective - determined by their
sensorial boundaries, and neutral regarding the focus of
their investigation, but also under the perspective of a
unique phenomenon, and integrated with themselves
and with the environment. Considering that, FIS, with
the purpose of creating conditions for the emergence
of subjects, focuses on acting on the learners'
perception. It aims to extend their awareness about
themselves, their relationships, the global context they
belong to, and all their self-transforming potential.

13

FIS
APPROACH
TO:

TEACHERS-LEARNERS
At FIS, we understand teachers are teachers-learners.
They have their institutional roles and responsibilities as
teachers, but they are also in a situation where they colearn with students. They participate and are open and
sensitive to the same group experiences. They reflect
about each stage experienced, learn with them and
revise whatever needed, both during the FIS process
and in their own attitude. They also work as coaches:
counselors who ask good questions and not necessarily
have immediate answers. Given that context, we also
rely on an in-house team that collaborates with the
group learning process, and is also a learner, always
open to experiences.

THE LEARNING TERRITORY
By seeing students as learners, and by determining our
purpose as 'to create conditions for the emergence of
subjects', we understand our learning territory is
somewhere that goes way beyond the classroom. We
use that space as an important meeting point, for
exchanges and dialogue, but we also value all other
forms of developing and sharing lessons learnt, such as
internal connections for each learner (the moments
they have with themselves), relational connections
(during formal and informal moments of exchange
within the group, and between the group and the
team), and connections with the environment (during
field trips, for instance).
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'Learning is mostly being alive;
therefore this action belongs to Life.
Thanks to their ability to learn,
human beings are able to update,
that is, realize their evolution
potential (...). Our learning is the
motor that makes emerge the
sense we look for. '
Hélène Trocmé-Fabre

Picture: Milene Fukuda
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FIS ORIGIN

Understanding sustainability should be incorporated into the current educational model,
international organizations, businesses and the civil society have demanded a new
proposition for education that is capable of addressing the challenges posed by the 21st
century.
In order to meet that demand, and complementing the intention backed by the Global
Compact, the United Nations developed the PRME – Principles for Responsible
Management Education, an initiative that encourages business schools worldwide to
gradually integrate corporate social responsibility and sustainability into their curricula,
researches, classes, methodologies and institutional strategies.
Following the tradition of being a pioneer and showing excellence in education, Getulio
Vargas Foundation signed PRME in 2009, and, through its Center for Sustainability Studies
(GVces), it created FIS – Integrated Education for Sustainability, in the same year.
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The six principles of PRME are the following:

PURPOSE: Develop capabilities of students to be future generators of sustainable
value for business and society at large and to work for an inclusive and
sustainable global economy.
VALUES: Incorporate into academic activities and curricula the values of global
social responsibility as portrayed in international initiatives such as the United
Nations Global Compact.

METHODOLOGY: Create educational frameworks, materials, processes and
environments that enable effective learning experiences for responsible
leadership.
RESEARCH: Engage in conceptual and empirical research that advances the
understanding about the role, dynamics, and impact of corporations in the
creation of sustainable social, environmental and economic value.
PARTNERSHIPS: Interact with managers of business corporations to extend the
knowledge of their challenges in meeting social and environmental
responsibilities and to explore jointly effective approaches to meeting these
challenges.
DIALOGUE: Facilitate and support dialogue and debate among educators,
students, business, government, consumers, media, civil society organizations
and other interested groups and stakeholders on critical issues related to global
social responsibility and sustainability.

To learn more about PRME, please visit the official UN program website, and
Chapter Brazil (a group formed by the Brazilian signatory institutions) website:
http://www.unprme.org/index.php
http://www.prmebrazil.com.br/
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HOW DOES FIS DIALOGUE WITH PRME PRINCIPLES?

METHODOLOGY

PURPOSE

VALUES

FIS dialogues with many PRME principles, but above all it
proposes a new 'education structure', creating conditions to
extend the learners' perception and make a 'responsible
leadership' emerge.

In FIS methodology, we incorporated the purpose of
developing future managers capable of working for an
'inclusive and sustainable global economy', as well as the
'global social responsibility' values.
Through FIS, we also advanced in establishing partnerships with
public and private institutions and in understanding their
'challenges to meet social and environmental responsibilities'.

PARTNERSHIPS

DIALOGUE

Finally, dialogue is key to our operation, in a process that
encourages active listening and self-positioning for more
effective exchanges among educators, learners, businesses,
governments, civil society organizations and all other actors
involved in this process.
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FIS
AS AN
ELECTIVE
DISCIPLINE AT
FGV-EAESP
UNDERGRADUATION
COURSE

Since its inception, FIS has
been applied to FGV-EAESP
undergraduation courses, as
an elective discipline offered
to students from the fifth
semester on at the Business
Administration,
Public
Administration,
Economics
and Law Schools.
We understand it is possible to
apply FIS with different
audiences
and
contexts,
although some adaptation
may be made and tested.
That is the reason why we
developed this Guide.
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WHO IS
THE
AUDIENCE
OF THIS
GUIDE?

WHEN
SHOULD IT
BE USED?

Based on the idea that sustainability must be
incorporated by people so we can make a radical
change in the society we live in, we make this content
freely and openly available to all stakeholders.
But, in order to train individuals who are more aware
and with real potential for transformation, it is critical to
apply FIS proposition, even when adapted to different
contexts, in a way that it remains consistent with its
fundamentals.

When facing complex challenges, to which there are no
immediate answers, to which specific tools and
knowledge are not sufficient.
When people are willing to experience a self-reflective
journey and deconstruction, which will lead to the
emergence of subjects.
When there is a desire to form groups with strategic
view about sustainability, and high capability for
leadership and innovation.

WHY A 1.0
VERSION?

Because this consists of the first exercise to systematize
FIS, containing its fundamentals and practical
applications within the context of FGV-EAESP
undergraduation course.
Therefore, we understand that, as FIS proposition
evolves and develops into new contexts and
applications, new versions of the Guide can be
developed, as well as new systematization and
navigation formats.
20

NAVIGATING THROUGH
THE MATERIALS
VISUAL IDENTITY
The Guide visual identity was inspired in FIS peculiar aspects.
The geometric* design shows a random combination of polygons, which overlap FIS logo
colors, forming new colors and highlighting an integrating element.
Graphical elements bring transparency at times, as a symbol of something that is between,
through and beyond – FIS transdisciplinarity characteristic.
Quotations are shown in different font types, as a symbol of the diversity we seek to bring
to all our classes.
All pictures were taken throughout FIS last 11 editions (2009-2015).
Finally, the layout composition was elaborated in such a way as to cover different languages
and forms of transmitting our content:
Explanatory content

Artistic expressions

Theoretical references

Pictures, stories and testimonials

Examples, hints and
additional information*

Inspiring sentences
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*Geometric image generated by Trianglify Background Generator: http://alssndro.github.io/trianglify-background-generator/
** Source of icons: http://www.iconarchive.com/

NAVIGATING THROUGH
THE MATERIALS
TONE OF VOICE
We decided for a friendly tone of voice, resembling a conversation.
We decided so because our goal is to make FIS as close to people as possible, opening up
possibilities for new applications and learning.
Following this dialogic spirit, we created some moments for pause, where we invite you,
the reader, to experience a learning territory, reflecting about what you are accessing.
If you have any comment or question inspired by those moments of pause, or by any other
element throughout the journey, please contact us through our channels:
Contact us: www.fgv.br/ces
Facebook: GVces
We will be pleased to communicate with you!
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'Travelers are
still those who
matter most in a
journey.'
André Suarés
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FIS EXPERIENCE
WILL HAVE
THE QUALITY
WE GIVE IT.
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THUS, THIS IS A GUIDE.
A GUIDANCE, A WAY, NOT A
RECIPE THAT IS FINISHED.
BECAUSE FIS PROPOSES A WAY
TO DO THINGS. IT IS BASED ON
THEORETICAL AND
METHODOLOGICAL APPROACHES
AND FOLLOWS A PROCESS, BUT IT
HAS NO LIFE OF ITS OWN.
IT DEPENDS ON PEOPLE AND THE
QUALITY OF THEIR RELATIONSHIP
WITH THIS JOURNEY.
NOT ONLY OF THOSE WHO
PARTICIPATE. BUT, ALSO, OF THOSE
WHO PREPARE AND CONDUCT IT.

WELCOME TO FIS!
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_PAUSE
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learning territory
before accessing the material, we invite
you to reflect:

what brought you here?
how do you expect to relate with FIS?
what will be your role and forms of
participation in this journey?
what do you expect to find in this guide
and in FIS process as a whole?
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2_
ESSENCE
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'Experience is what goes on
with us, what happens to us,
what touches us. Not what
goes on, not what happens,
nor what touches. Every day,
many things go on, but, at the
same time, almost nothing
happens to us. One would say
that all that goes on is
organized so that nothing
happens to us. There have
never been so many things
going on, but experiences are
getting rarer and rarer.
Jorge Larrosa Bondía
30

purpose
Picture: Lili Lungarezi
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PURPOSE
FIS purpose is to create conditions for the emergence of subjects:
individuals who are more aware and attentive of their reflective and
creative potential, and more autonomous in their personal and
professional practices, by extending their perception and
interpretation of the reality, and the building of higher quality
relationships – of learners with themselves, with others and with
the global context they belong to.

Individuals as
agents: foster the
emergence of
subjects.

Reality as training:
extend the
paradigm of
perception and
interpretation of
reality.

Relationships as a link
between subjects and
reality: build higher
quality relationships.

Excerpts taken and adapted from the work entitled ‘FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio’ (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).
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objectives
Picture: Lili Lungarezi
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OBJECTIVES
Considering this purpose, our specific objectives are:

Individuals as
agents: foster the
emergence of
subjects.

Reality as training:
extend the
paradigm of
perception and
interpretation of
reality.

Relationships as a link
between subjects and
reality: build higher
quality relationships.

_Develop conditions so individuals can make their own choices in a freer way (voluntarily
and guided by critical thinking), aware of their relationship with others (beyond their own
interests), and connected with the complex reality we live in.
_Enable individuals to speak based on experiences and not opinions, so they become
authors of their speeches and practices.

Excerpts taken and adapted from the work entitled ‘FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio’ (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).
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OBJECTIVES
Considering this purpose, our specific objectives are:

Individuals as
agents: foster the
emergence of
subjects.

Reality as training:
extend the
paradigm of
perception and
interpretation of
reality.

Relationships as a link
between subjects and
reality: build higher
quality relationships.

_Raise people's awareness to the context we live in, through direct contact, creating
conditions to extend perception and interpretation of the reality, in all its dimensions.
_Allow for a new perspective that goes beyond the prevailing binary logic in our society,
introducing the possibility of a more inclusive logic, capable of overcoming paradoxes and
polarities.
_Present complexity in the decision-making process, both in personal and professional
lives, and their potential impacts and consequences.

Excerpts taken and adapted from the work entitled ‘FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio’ (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).
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OBJECTIVES
Considering this purpose, our specific objectives are:

Individuals as
agents: foster the
emergence of
subjects.

Reality as training:
extend the
paradigm of
perception and
interpretation of
reality.

Relationships as a link
between subjects and
reality: build higher
quality relationships.

_Encourage presence and dialogue through mindfulness, sensitive listening and selfpositioning, in a way that learners will exercise self-observation and self-discovery, as well
as observation, genuine interest and discovery of others and the reality around them.
_Learn how to change, privilege initiative over passiveness, openness over narrowmindedness, collaboration over competition, flexibility over rigidity, autonomy over
dependency, questioning over authoritarian belief.
_Cultivate the relationship with partners and mobilize society on the topics covered by
learners every semester.
_Produce more knowledge about sustainability and educational processes, and spread
them to society, transforming the project developed by learners into a common good.

Excerpts taken and adapted from the work entitled ‘FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio’ (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).
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'We don't learn only tools to interfere with the
world around us, we learn how to better realize
ourselves, the world and its relationships. From
this new awareness, the power and the
responsibilities of the tools we have in our hands
emerge in order to build a better world.'
FIS Learner

Picture: Lili Lungarezi
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3_
KEY
COMPONENTS
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'I can give you nothing that
has not already its origin
within yourself.
I can throw open no picture
gallery but your own.
I can give you nothing
other than the opportunity,
the driver and the key.

I can help make your own
world visible - that is all.'
Hermann Hesse
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reference project
Picture: FIS image database
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REFERENCE PROJECT
Real
Challenges

The Reference Project (PR, in the Brazilian Portuguese acronym) is a
challenge posed to the group in the beginning of the process, always
coming from a real situation, from a real organization or institution.

Complex and
Relevant Topics for
Sustainability

Practical
Application
and
Concrete
Delivery

fundamentals

The PR provides a unique opportunity for learners to get in
contact with complex situations, involving different realities,
actors and variables, with no immediate answers. Besides, it
enables learners to play the leading role in relevant issues of our
current time, taking sustainability challenges into account.

Given the topic selected, the PR focuses on the extension and practical
application of knowledge in different areas (Administration, Economics,
Law). The format of the final delivery may vary, but it is expected to offer a
potential response to the challenge, as a group legacy.

HOW DOES FIS HANDLE THE REFERENCE PROJECT IN
FGV-EAESP UNDERGRADUATION COURSE?

practices

We provide the Reference Project as a service to one or more partners and to the society
as a whole. Each semester we work on a different topic, according to the interests of the
team, the partners and the society. We have covered topics such as management of
protected areas, solid waste, education, among others.
The PR guides the process during the entire semester: according to each challenge, we
determine the contents that must be shared, as well as external guests and real examples
that can be accessed.
The format to deliver the challenge has changed at every edition of FIS, so as to encourage
learners' ability to achieve results. Rather than delivering works that value only reflection
and conceptual reports, we also work with formats of products or services, such as the
elaboration of a documentary video, a board game, urban interventions, among others.
Another idea we embraced to put the PR into practice is crowdfunding, by encouraging the
group to seek some of the resources that will fund the development of the final
product/service. This is a way to show learners the economic dimension of the reality,
which is not less important than the others.
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Picture: Milene Fukuda

contact with
different realities

Picture: FIS image database
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real and complex
challenges

Pictures: FIS image database
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practical
application

team spirit

Pictures: FIS image database
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FIS CHALLENGES
2015-2009 EDITIONS

_class
2nd

FIS 11
half/2015

_challenge
Promote experiences that mobilize,
invite and inspire people who work
with higher education to explore the
application of new educational
models, principles and perspectives
for business schools.

FIS 10
1st half/2015

Create – or boost – an intervention in
a public space in the city of Sao Paulo,
reflecting the concept of a 'city for
people'.

FIS 9
half/2014

Create a board game on management
of public and private protected areas
in Brazil.

2nd

_partners
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FIS CHALLENGES
2015-2009 EDITIONS

_class

_challenge

2nd

FIS 8
half/2013

Create a documentary video on the
National Policy of Solid Waste in Brazil.

1st

FIS 7
half/2013

Create a fund raising plan to
implement the Regional Sustainability
Technology Park for 26 cities in Sao
Paulo.

FIS 6
2nd half/2012

1st

FIS 5
half/2012

_partners

Create a road map to develop a clean
technology cluster in order to foster
energy efficiency and renewable
energy value chains.

Create a Supplier Management and
Development Policy so as Brazilian
mining companies can play a leading
role in sustainable supply chains.
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FIS CHALLENGES
2015-2009 EDITIONS

_class
2nd

FIS 4
half/2011

_challenge
Create a fund to support small farmers
so as to build links between agroentrepreneurs and the market
economy.

FIS 3
1st half/2011

Create a value proposition and a
business model for financial inclusion
of low-income population in Brazil.

FIS 2
2nd half/2010

Create a set of guidelines of public
policies on the conservation and
sustainable use of biodiversity, as well
as traditional knowledge associated
with it.

1st

FIS 1
half/2010

(without the logo
created by the
class)

_partners

Elaborate a report for the credit
committee of two Equator Principles
signatory banks – Itau and Santander
– about the credit operation at AHE
Belo Monte.
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FIS CLASSES | 2015-2009 EDITIONS
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"It was critical not to have an answer; it was a
complex challenge, with no predetermined
answer. The experts would tell you: 'you see, you
solve climate change doing this, that, and so on.
The answer is 'A', 'B' and 'C'. There is no answer,
let's create it and jointly discuss it'. (...) It is a real
education project (...) They would say: 'let's sit
here, we are only experts, that's fine, but, you see,
we only have more knowledge about it, we are
human beings as well, we are posing the
challenge, and we are going to experience this
together as equals'. This is the challenge of
discovery."
FIS Learner

“[...] I am touched [...] we created a team,
we created a group, there was love among
us, among teachers, it was not like
teachers-students, everybody was friends
[...] there was this connection; even when
we meet now, it feels as if we have met
just the day before.”
FIS Learner

Picture: FIS image database
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your self
project
Picture: Lili Lungarezi
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YOUR SELF PROJECT
SelfTraining

Activities
throughout the
whole process

Broader
Discoveries

fundamentals

The Your Self Project (PSM, in the Brazilian Portuguese acronym) allows
learners to have more contact with themselves and discover new
dimensions of their inner selves, aiming at the emergence of more
autonomous and aware subjects.

It applies self-reflective, experiential and interpretative activities
throughout the whole process.

More than individual and subjective awareness, PSM opens the path to
discover the cultural, universal and even intangible aspects, which of all
us, as human beings, participate.

HOW DOES FIS HANDLE THE YOUR SELF PROJECT IN
FGV-EAESP UNDERGRADUATION COURSE?

practices

Different moments offer opportunities for learners to get in contact with themselves,
broaden their internal perception (about themselves) and external perception (about
reality), and question their positioning and choices.
On one hand, we have freer moments, such as sensitization, artistic creation and the
silence itself, which invite to that internal contact.
On the other hand, we make use of Transdisciplinary tools – one of our theoretical and
methodological inspirations – which allow for a more guided internal immersion. One of
those tools, the Exploration Transdisciplinary Matrix, enables learners to explore their
internal state in the beginning, the middle and the end of the process, accessing their own
growth and progress.
(We describe Transdisciplinary tools in the Chapter entitled 'Process', as they appear in
different stages of FIS.)
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contact with
yourself

Picture: FIS image database

Picture: Milene Fukuda
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self-reflective, experiential and
contemplative activities

Pictures: Milene Fukuda
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“I was used to doing like that: I had
a goal, I would go there and achieve
it, what is next? (...) Then, FIS came
in, and, wait a minute. What about
the rest? And you? And what’s
going on? (...) I am a different
person now. I recovered things from
the past, ideals, that are meaningful
to me now.'
FIS Learner

Picture: Lili Lungarezi
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4_
THEORETICAL
AND
METHODOLOGIAL
INSPIRATION
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'Tell me and I
will forget.
Show me and
I may
remember.
Involve me
and I will
understand.'
Confucius
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THEORETICAL AND METHODOLOGICAL
INSPIRATION
FIS is based on two theoretical and methodological approaches:
TRANSDISCIPLINARITY (TD)
'Trans is what is contained at the same time between branches of learning, through
different branches of learning, and beyond all branches of learning, and it also refers to the
idea of transcendence.' (CETRANS) In this sense, Transdisciplinarity is a theory of knowledge
that invites us not only to integrate knowledge from different disciplines (which occurs
through interdisciplinarity), but to overcome them and cross them, including knowledge
that is usually assumed as non-disciplinary, such as art, culture and spirituality.
For 'understanding, incorporating and implementing those inter-relationships, and due to
its huge complexity (...) Transdisciplinarity brings its own integrating contribution' through
three methodological pillars: complexity, logic of the included middle, and levels of reality.
(CETRANS)
At FIS, TD permeates both the essence of the model – our purpose, and the process
practices – methodologies and tools.

THEORY U
Developed by Otto Scharmer and other researchers from the Society for Organizational
Learning at MIT, 'Theory U proposes that the quality of the results that we create in any
kind of social system is a function of the quality of awareness, attention or consciousness
that the participants in the system operate from'. (Presencing Institute)
Since it emerged, in 2006, Theory U has been seen as: a framework; a method to guide
deep changes; and a way of being – connecting to the most genuine and noble aspects of
human beings.
Considering this, and the context, Theory U presents, in a pragmatic language accessible to
business schools scenarios, a process to be followed, aiming to enhance the quality of
individual perception and awareness and, consequently, produce more effective and
innovative results for complex situations.
At FIS, Theory U particularly permeates the way we structure the educational process and
path.

CETRANS – Transdisciplinary Education Center: http://cetrans.com.br/cetrans/o-que-e-a-transd/)
PRESENCING INSTITUTE - https://www.presencing.com/theoryu)
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Transdisciplinarity
Picture: Denise Curi
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'Transdisciplinarity is a theory of knowledge, an
understanding of processes, a dialogue among
different branches of learning and an adventure for
the spirit. Transdisciplinarity is a new attitude, it is the
assimilation of a culture, it is art, in the sense that it is
capable of mobilizing an array of references and
dimensions of the human beings and the world.'
Source: CETRANS – Transdisciplinary Education Center
http://cetrans.com.br/cetrans/o-que-e-a-transd/
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TRANSDISCIPLINARITY

THEORETICAL FRAMEWORK

'Disciplinarity, pluridisciplinarity, interdisciplinarity and transdisciplinarity are
the four arrows shot from a single and same bow: the bow of knowledge.'
(Nicolescu, 1999, p.53 apud FIS Work-Book).
WHAT IS TRANSDISCIPLINARITY?
In order to better understand Transdisciplinarity, we bring a summary of the other forms of
knowledge, as presented in FIS Work-Book – Inter and Transdisciplinary Experience in a
Business School:
Disciplinarity represents a form of knowledge based on the scientific exploration of a
specialized and homogeneous branch of knowledge. It perceives reality from principles of
the Classic Science, such as order (a deterministic and mechanical conception of the world)
and separation (decomposition of a phenomenon into simple elements).
Multidisciplinarity involves juxtaposition of different disciplines, without – necessarily –
making the relationships between them explicit. An example would be the coexistence of
different disciplines during a semester in school.
Pluridisciplinarity implies juxtaposition of related disciplines, such as Mathematics and
Physics. However, in this case, although there is agglutination of knowledge, there is no
integration among them.
Interdisciplinarity is composed by disciplines from different branches of knowledge, in
which there is interaction according to the topic. It is a more complex field than the others,
since it requires transposition of concepts, methodologies and logics, as well as a relational
dynamic between people, and between them and the object of research.
In spite of the differences between those forms of knowledge, all of them start with a
disciplinary perspective, which studies fragments of a single dimension of reality. Within
the Classic Science, disciplines address part of the whole, not the whole; they consider a
unidimensional reality; and observe the regularities of the phenomena. Additionally, even
though there is an integration exercise, as in the case of pluri and interdisciplinarity, they
still keep another critical characteristic of the disciplinary perspective: dichotomization, or
separation, between subjects and objects.

Excerpts taken and adapted from the work entitled FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).
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TRANSDISCIPLINARITY

THEORETICAL FRAMEWORK

HOW DOES IT START AND DEVELOP IN THE SCIENTIFIC AREA?
First introduced as a term by epistemologist Jean Piaget in the 1970s, Transdisciplinarity
was developed from the confluence of different branches of knowledge and their
corresponding scientific communities, seeking a paradigmatic perspective that could
effectively answer the growing complexity of the human social system, their
phenomenology, and the great issue of its sustainability and survival.
From the quantum revolution in the first half of the 20th century on – which provides the
empiric foundation and mathematical rigor to the questioning of the classic science
hegemony – Humanities find an unequivocal support from Physics to reformulate axioms
that guide scientific production and the subject-object dualism, opening up possibilities for
deep integration among scientific, traditional, popular, artistic and spiritual knowledge.
The hegemony of the classic, deterministic, materialistic, dualistic view starts being
reassessed in knowledge production, as well as in the educational perspective, considering
different levels of reality that include dimensions such as affection, psychism and
spirituality.
Transdisciplinarity gains momentum in the scientific community, and in the last two
decades of the past century UNESCO starts integrating it and recommending it as a proper
educational perspective for the 21st century, through the elaboration of four pillars:
learning to know, learning to do, learning to live together with, and learning to be.
In the last two decades of a disrupting 20th century, Transdisciplinarity has been
strengthening its foundations backed by the rigor of Physics in its new quantum paradigm
and including epistemology from Humanities, such as Complexity and Phenomenology.
In a confluence of different paradigmatic revolutions in different branches of knowledge,
particularly in Physics (quantum) and Philosophy (Phenomenology), the Transdisciplinary
view has proven to be a necessary approach, integrated to the sustainability challenges of
the human species.
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TRANSDISCIPLINARITY

THEORETICAL FRAMEWORK

Brief History of TD:
1986 - The Venice Declaration: the first official document that explicitly refers to
the term as a paradigmatic view. Final communication of the 'Science and the
Boundaries of Knowledge' Summit, held by UNESCO.

1991 - Science and Tradition Congress: Transdisciplinary Perspectives for the 21st
Century – held by UNESCO.
1994 - 1st World Congress of Transdisciplinarity – in Arrabida, Portugal, where the
first official document about the transdisciplinary view is elaborated for presentation
in the Charter of Transdisciplinarity (attached).
1996 - Report to UNESCO from the International Commission on Education for the
21st Century – the document that established the four pillars for education in the
21st century.
1997 - Locarno Congress: Which University for Tomorrow? Towards a
Transdisciplinary Evolution of the University – A partnership between CIRET
(International Center for Transdisciplinary Research and Studies, France) and
UNESCO; formulation of the three pillars of the TD methodology – Levels of Reality,
Complexity, and Logic of the Included Middle.
1998 - Creation of CETRANS (Center for Transdisciplinary Education, Brazil) – hosted
by Escola do Futuro (School of the Future), at the University of Sao Paulo (USP).
2000 - International Transdisciplinarity Conference - Joint Problem Solving among
Science Technology and Society - Zurich
2005 - 2nd World Congress of Transdisciplinarity – held in Brazil, where the Message
of Vila Velha/Vitoria was elaborated (please refer to the link below)
For more information about transdisciplinarity, please visit:
http://cetrans.com.br/
http://ciret-transdisciplinarity.org/bulletin/b12c8por.php – University and TD
http://www.cetrans.com.br/textos/documentos/mensagem-vila-velha-vitoria.pdf –
Message of Vila Velha/Vitoria
http://unesdoc.unesco.org/images/0010/001095/109590por.pdf – Report to Unesco from
the International Commission on Education for the 21st Century
You can also find attached:
> The Charter of Transdisciplinarity, adopted in the 1st World Congress of Transdisciplinarity,
in 1994.
> The Manifesto of Transdisciplinarity, by Barasab Nicolescu.
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TRANSDISCIPLINARITY

METHODOLOGICAL
APPROACHES

The Transdisciplinary methodology is based on three pillars:
COMPLEXITY

"Regarding complex thinking, although we might understand the
parts of a system, we are not qualified to understand the properties
of the whole that characterizes it. There are interactions that
cannot be solved or explained by linear equations, that is, by direct
relationships between cause and effect.' Thus, some aspects that
characterize the behavior of complex systems include: paradoxes,
incompleteness, self-references and contradictions. Therefore, they
consist of changes and preservation; macrodetermination of the
whole and autonomy of the parts.* In addition to the systemic
complexity at the same level of reality (array of references), there is
the complexity that is part of different levels of reality in their
multiple representations (array of dimensions).

LEVELS OF
REALITY

This pillar acknowledges different levels of reality, as well as
different ways for human beings to access them. Level 1 of reality is
the one you access through your five senses; Level 2 is the one you
access through your perceptions: representations, thoughts,
formulations, emotions; Level 3 is accessed through intuition,
feelings and/or your imagination – that is where you go into the
world of symbols, myths, poetry; and Level 4 is the one that allows
you to observe the world of essence and have universal
experiences.*

LOGIC OF THE
INCLUDED
MIDDLE

The Logic of the Included Middle, conceived by Stéphane Lupasco,
differs from the classic logic because it goes beyond the binary
thinking 'this or that', and finds a third element that allows you to
see the reality as 'this and that' (Barasab, 2009**). According to the
classic logic, A and non-A terms consist of a pair of opposites, a
polarity, with no possibility for a third term T. According to the
lupascian logic, it is possible to find a third term T that integrates
opposites and solves the polarity between A and non-A.

* Excerpts taken and adapted from the work entitled FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).
** BASARAB, N. Contradição, Lógica do Terceiro Incluído e Níveis de Realidade (Contradiction, Logic of the Included
Middle and Levels of Reality). Article available at: http://cetrans.com.br/textos/contradicao-logica-do-terceiroincluido-e-niveis-de-realidade.pdf
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HOW DOES FIS HANDLE TRANSDISCIPLINARITY IN FGV-EAESP
UNDERGRADUATION COURSE?

practices

Transdisciplinarity is present throughout the whole process at FIS.
Some of the activities are directly linked to transdisciplinary pillars: there is a meeting that
is particularly targeted at understanding the levels of reality, for example, and a specific
activity (conducted during the macro immersion trip) targeted at the Logic of the Included
Middle.
Other activities and contents are inspired by a holistic view of human beings and are
structured in such a way to:

o Integrate mind, feelings and actions through activities that combine formal reasoning,
sensitive reasoning and experiential reasoning.
o Promote integrated education (tripolar education) among the perspectives of:
individuals (self), relationships (hetero) and the totality (eco).
o Understand the body, in its totality, as the surface to reveal yourself.
o Bring in beauty, art and surprise (or awe).

3 REASONINGS

SELF
HETERO

EXPERIENTIAL

FORMAL

ART

SURPLUS
awe

BODY

ECO

TRIPOLAR EDUCATION

SENSITIVE
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THE THREE REASONINGS

fundamentals

Formal reasoning is the one that refers to laws and habits. It consists of
substantiation, concepts, methodology, contents, and theories. It complies
with general rules and is the type of reasoning we are most used to deal with
in our search for knowledge.

Formal
Reasoning

Sensitive
Reasoning

Experiential
Reasoning

Sensitive reasoning is based on senses, feelings and imagination. It explores
symbolic language, such as metaphors, and enables access to all that has not
been imagined yet, potentialities and intuition.

Experiential reasoning is based on practical intelligence, where sense is
produced through experiences that become knowledge as they are
interpreted.

Excerpts taken and adapted from the work entitled FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).

HOW DOES FIS HANDLE THE THREE REASONINGS IN
FGV-EAESP UNDERGRADUATION COURSE?

practices

At FIS, there are no traditional lectures. Still, many meetings are based on formal reasoning,
particularly those in which we bring experts and theoretical references about the topic in
the Reference Project.
In parallel and during those meetings, we use art, metaphors and sensitization as
mechanisms to access the sensitive reasoning. Those types of activities allow us to bring to
life what we want to convey, without having to speak or explain the contents.
As for experiential reasoning, it is strongly related to the Reference Project, and occurs
through contact with different stakeholders that work with the selected topic, and during
field trips.
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formal
reasoning

sensitive
reasoning
Picture: Lili Lungarezi

Picture: FIS image database

experiential
reasoning

Picture: Milene Fukuda
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TRIPOLAR EDUCATION

fundamentals

SelfTraining

Self-training is an individual and ongoing process to produce personal sense
in daily life. Therefore, it does not depend on actions taken by trainers or
educational institutions. It is up to the pedagogic practice whether to
include self-training to the people involved.

HeteroTraining

Hetero-training is the education we have based on other people. What we
learn – about ourselves and about the world – through our interpersonal
relationships, and with internalized representation and meanings.
.

EcoTraining

Eco-training is the training that occurs in contact with the environment,
through the three reasonings, and in our relationship with a place (topos)
and the set of complex relationships that occur there.

Excerpts taken and adapted from the work entitled FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).

HOW DOES FIS HANDLE THE TRIPOLAR EDUCATION IN
FGV-EAESP UNDERGRADUATION COURSE?

practices

We acknowledge and encourage self-training through learning territories that invite
learners to have contact with themselves. This includes, for instance, moments of silence,
invitation to make personal notes about experiences, artistic expressions, body practices
and nature contemplation.
Hetero-training is encouraged through different relational spaces provided by FIS, such as
training and contact between the group itself, relationship with the team and guests during
meetings and field trips, and moments of reflective feedback.
Eco-training is favored by direct contact with reality. The environment and the context of
the Reference Project, as well as field trips, play an important role in that contact.
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selftraining

heterotraining
Picture: Milene Fukuda

Picture: FIS image database

eco-training

Picture: FIS image database
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ART

fundamentals

Art in FIS plays the role of refining sensitivity and views, enhancing senses, boosting
perception and openness to beauty (a cognitive action that unites people), and
encouraging forms of expression.
It does not aim at the historical dimension, nor instrumental or aesthetic appreciation. It
seeks to invoke human ability to not only feel, but also create beautiful forms of doing,
whether in the scientific, professional or daily practices.
Beauty, rather than beautiful things, is seen as an experience that communicates different
levels of reality. Beauty contains in itself all rigor of reality, and communicates the wisdom
inherent to the universe in its endless ways of manifesting. Additionally, it is a cognitive
experience that matures and cultivates neural connections between the limbic and the
cortex systems, an integration that allows us to elaborate the sense and the meaning of life
and of our activity in life.

Excerpts taken and adapted from the work entitled FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).

HOW DOES FIS HANDLE ART IN FGV-EAESP
UNDERGRADUATION COURSE?

practices

Art is present in many ways throughout our process:
In caring for materials, spaces and details of each activity: An image, an object, a poem or a
song representing FIS purpose or the context we are working with during the semester
may speed up learners' understanding and allow activities to flow better.
At the emergence of the subjects: Art may catalyze access to other levels of reality that
enable a dive into yourself in such a way that rational practices cannot do. An art studio to
build their own notebook, individual artistic expressions as a way to register field
experiences (poems, drawings, photos, songs etc.) and group role plays are also examples
of how art is inserted into FIS.
In group creations and expressions: A drawing, a human sculpture, a panel jointly built by
students show aspects of the group that would otherwise be hidden in more conventional
formats.
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BODY

fundamentals

At FIS, the body plays the role of reconnecting individuals to their integrality.
Understood as a surface to reveal ourselves, our body not only organizes the world
through senses, but also through thoughts, feelings, intuition, and our relationship with
others.
Our body thinks, listens, speaks, understands, creates. Not just the body we have, but
mainly the body we are: the body that reveals the state of our soul, the biochemical key,
the support for the meanings of the world, the archeology of our memories, the
alchemical laboratory for the emergence of subjects in different levels of reality, the
binding surface through which we experience our affection and relationships.

Given all this, our body is critical to raise awareness for presencing, a reconnection with
the reality of this very moment, right here and right now, in all its dimensions.

Excerpts taken and adapted from the work entitled FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).

HOW DOES FIS HANDLE THE BODY IN
FGV-EAESP UNDERGRADUATION COURSE?

practices

At FIS, body works include:
Moments of sensitization that wake up body senses and call for presencing.
Meetings specifically targeted at increasing body awareness and body expression ability,
through movements and dance.
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SURPLUS

fundamentals

Surprise, awe, astonishment, wonder and fascination are also resources utilized at FIS, with
the purpose of overcoming inertia and breaking some thinking patterns, instigating
curiosity and provoking new perceptions in learners.

Surplus consists of introducing a strange element in a complex system, with the goal to
provoke disorganization at first, generating new organization of that system.
Since it is an activity apparently disconnected from the content covered in the program,
Surplus allows for extending what is known by learners, broadening choices and enabling
greater creativity and autonomy.

Excerpts taken and adapted from the work entitled FIS – FORMAÇÃO INTEGRADA PARA A SUSTENTABILIDADE.
Experiência Inter e Transdisciplinar em Escola de Negócio (FIS - Integrated Education for Sustainability. Inter and
Transdisciplinary Experience in a Business School).

HOW DOES FIS HANDLE SURPLUS IN FGV-EAESP
UNDERGRADUATION COURSE?

practices

We dedicate one or two meetings to Surplus during the semester, inviting external guests
that propose unusual activities and actions.
In immersions, we also use those resources surprising the group, as we do not disclose all
the activities in the program, introducing something new and different every day.
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body

art

Pictures: FIS image database
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theory U
Picture: Denise Curi
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The quality of the results produced by any given system
depends on the quality of the awareness of the
participants who operate in that system. (...)
We noticed that most existing learning methodologies
were based on past learning, whereas most real
challenges faced by organization leaders seemed to
require something entirely different: let the past go in
order to connect to emerging future possibilities and
learn with them.’

Otto Scharmer
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THEORY U

THEORETICAL FRAMEWORK

In the end of the 1990’s, researchers from the MIT Organizational Learning Center, founded
by Peter Senge, questioned why certain change management tools were effective for some
leaders, but not for others. Guided by that question, they conducted a research that lasted
18 months and accessed over 150 business leaders, government and NGOs. From that
research, Theory U emerged, systematized and described by Otto Scharmer (Scharmer,
2014)

The main idea of the theory is that the ‘quality of the results produced by any given system
depends on the quality of the awareness of the participants who operate that system’
(p.19). Or, as one of the executives interviewed put it: ‘the success of an intervention
depends on the internal condition of the person making the intervention’. The problem,
according to the author, is that this internal place is usually a blind spot. We tend to pay
more attention to what we ‘do’ and ‘how’ we do it, not realizing that the success of our
interventions lies more in internal than external conditions.

Results: What

Process: How

Source: Who
Blind spot: inner place
from which we operate

'We can observe what we do and how we do it, but the
quality of the source (or the inner place) from which we
operate ‘right now’ tends to remain out of the reach of
our regular observation, attention and awareness (…).
The essence of our concept involves the power of
attention: we will not be able to change system behavior
unless we change the quality of attention people dedicate
to the actions they take in those systems, both
individually and collectively.’ (p.21)

Source: SCHARMER, 2014

Due to that lack of attention, many of our actions represent repetitions of past patterns (or
‘downloading’), producing the same behaviors and results, without really making any
change or innovation.
Thus, Theory U proposes a process that aims to help individuals – both alone or in their
groups and organizations – to operate in deeper levels of attention, presence and awareness,
in such a way that their actions are not guided by conditions of the past any longer, but
rather by the possibilities of a new future based on a deeper understanding of the system
they belong to, generating more innovative and effective results.

SCHARMER, Otto. Leading from the Emerging Future. From Ego-Systems to Eco-system Economies. Applying Theory U to
Transforming Business, Society, and Self. Berrett-Koehler Publishers, Inc., California, 2013.
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THEORY U

METHODOLOGICAL APPROACH

The process suggested by Theory U includes seven steps distributed into three core
movements.
The descending part of letter U highlights the movement to observe, observe, observe,
which interrupts the 'downloading' process and invites to a dive that consists of: (i)
suspending old judgment habits and seeing with fresh eyes; (ii redirecting attention –
feeling what surrounds us; and (iii) letting old patterns go.

The base, or lowermost part of U, highlights the movement to retreat and reflect, which
includes the ‘presencing’ (an expression created by Otto Scharmer to refer to the state of
presence + sensing) step, where it is possible to be silent, reflect about what was perceived
while going downwards, and allow inner knowledge to emerge (iv).
Finally, the ascending part of letter U highlights the movement to act, explore the future by
doing, which includes: (v) crystallize the essence of what is about to emerge – a vision, an
intention; (vi) prototype – create whatever is possible at the moment, something small,
fast and spontaneous, capable of quickly generating feedback of what needs to evolve in
the idea; and (vii) make things happen, acting from a new place, with greater potential for
true change.

Downloading
past patterns

Performing
by operating from the
whole
EMBODYING
Prototyping
by linking head, heart,
hand

SUSPENDING
Seeing
with fresh eyes

OPEN MIND

REDIRECTING
Sensing
from the field

OPEN HEART

ENACTING
Crystallizing
vision and intention

LETTING GO

OPEN WILL

LETTING COME

PRESENCING
Connecting to
source

Source: adapted from SCHARMER, 2014.

SCHARMER, Otto. Leading from the Emerging Future. From Ego-Systems to Eco-system Economies. Applying Theory U to
Transforming Business, Society, and Self. Berrett-Koehler Publishers, Inc., California, 2013.
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HOW DOES FIS HANDLE THEORY U IN
FGV-EAESP UNDERGRADUATION COURSE?

practices

At FIS, Theory U inspires the design of our formative journey.
For the first meetings in the semester, which represent the descending curve of letter ‘U’,
we focused in preparation and investigation contents and activities.

The ‘U’ base is covered by Macro Immersion, a 10-day trip in which learners dive deeper
both into the Reference Project and the Your Self Project.
Finally, the meetings in the second half of the semester reflect the ‘U’ ascending curve,
with activities focused in prototyping and co-creation of the group solution for the
Reference Project. In that stage, we make use of many prototyping tools from Theory U.
All those stages are explained in details in the chapter entitled ‘Process’.

Presentation and
co-assessment

Reference
Project
Meetings for preparation
and investigation

Your Self Project
Meetings for prototyping
and co-creation

Micro Immersion
Surplus

Kickoff
Macro Immersion
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FOR MORE INFORMATION ABOUT THEORY U, please visit:

https://www.presencing.com/theoryu
http://www.ottoscharmer.com/

MIT also makes free online courses available, with the presence of Otto
Scharmer himself – the U LAB. Please see more in:
https://www.edx.org/course/u-lab-transforming-business-society-self-mitx-15-s23x
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_PAUSE
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learning territory
now that you have already learnt more
about FIS, we invite you to reflect:

what have you found out so far?
how do you feel?
what is connecting you most with FIS
proposition?
what are your questions?
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5_
PROCESS
AND STAGES
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'I will tell you what:
reality does not lie in
the starting point or
in the finish line: it
comes to us during
our journey.'
Guimarães Rosa
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team
Picture: Lili Lungarezi
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'To be big,
Be the whole you;
Do not exaggerate or
remove anything from
yourself;
Be the whole you in
each thing;
Put all your being
Into the smallest thing
you do;
So in each lake,
The whole moon will
shine
Because it lives high.'
Fernando Pessoa
Picture: Milene Fukuda
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TEAM
THE QUALITY OF OUR PROCESS STARTS WITH THE QUALITY
OF PRESENCE AND PERSONAL CONNECTION OF THE
MEMBERS OF THE TEAM THAT ELABORATES AND
CONDUCTS FIS.
Essentially, it is critical that we can be what we do and how we do it. Thus, we think of the
FIS team as in continuous co-formation, practicing what they wish to offer the learners:
autonomy, connection with reality, collaboration, creativity, appreciation of beauty, trust
in the process, dedicated time, balance between formal, experiential and sensitive
reasoning.
We are learners, we are co-learning with the students. We face the same challenges of
our students-learners, and are affected by them, because we are inserted in the same life
paradigm, addressing the same human challenges. So, we participate in the same
experiences students do and with the students, with the purpose of having a sensitive
record of what we experience and share.

In the team, we are also in a co-learning situation. We reflect, we exchange and we
assimilate our own attitudes and choices, not only to improve the process, but to
materialize FIS values and principles in our own ‘team body’.
Finally, to be sensitive to the transformation process of other people (whether they are
learners-students, or other team members), we must constantly review our own
perceptions, based on each one’s Project of Your Self.

Knowing and, above all, understanding the fundamentals of our theoretical and
methodological approaches (Transdisciplinarity and Theory U) are also critical.
Thus, it is important to rely on experts on these concepts throughout the
process.
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process
FIS PRACTICES AT FGV-EAESP
UNDERGRADUATION
COURSES
Picture: Lili Lungarezi

86

PROCESS

ALTHOUGH IT FOLLOWS A
PROCESS, EACH FIS EDITION
IS UNIQUE. THUS, ALL OF
OUR STAGES
AND ACTIVITIES ARE
PLANNED AND REVISED
BEFORE AND DURING THEIR
EXECUTION, TAKING INTO
ACCOUNT THE
SPECIFICITIES OF EACH
CHALLENGE AND EACH
GROUP.
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STAGES
A complete FIS cycle consists of three main stages:
PLANNING AND CO-SELECTION
> Quotation and establishment of partnerships
> Development of the Reference Project statement
> Co-selection of learners
> Design of the formative path

CONDUCTION OF MEETINGS AND IMMERSIONS
> Conduction of 28 face-to-face meetings, plus field trips (micro and macro immersions)
U descending curve:
observe, observe,
observe

Presentation and
co-assessment

Reference
Project
Meetings for preparation
and investigation

U ascending curve:
acting, prototyping

Your Self Project
Meetings for prototyping
and co-creation

Micro Immersion

Surplus

Kickoff

Macro Immersion
U base: Retracting and
reflecting: Letting inner
knowledge emerge

DELIVERY AND CO-ASSESSMENT
> Presentation of the final product
> Co-assessment
The first planning meeting occurs about three months before each class starts.
Thus, planning of each new FIS edition starts being designed even before face-toface meetings of the current edition finish.
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planning and
co-selection
89
Picture: Lili Lungarezi

PLANNING

PARTNERSHIPS AND SELECTION OF
THE CHALLENGE

FIS
is
financially
feasible
through
partnerships with a number of institutions
that are willing to support and associate with
innovative initiatives in education.
Every semester, existing partnerships are
renewed and new agreements are signed
with the purpose of covering costs to keep
the team, external guests, events and field
trips.
Participants do not have to incur in any
expense (other than their own meals during
field trips), because we do not want financial
issues to be a barrier to diversity.
On the right, you can see the partners who
have supported FIS:

The planning process occurs through the following stages:

Contactwith
with
Contact
potential
potential
partners
partners
> Introduce FIS to
current and potential
partners.
> Determine partners,
partnership
agreements,
and
define the budget for
the semester.

Co-creation of the
Reference Project

> List potential topics for the Reference Project
based on common interests between FIS team and
partners, relevant issues for society, and the
current context.
> Hold a co-creation meeting between the team
and the partners to determine the topic and the
project statement.
> Finish writing the statement.
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Example - FIS 11 Statement
The Reference Project statement introduces the challenge for that edition,
including:
•1 A sentence that summarizes the challenge containing the topic to be covered
and the format of the final product to be delivered. Since FIS 8th edition, that
delivery format has involved the creation of a tangible ‘product/service’, going
beyond a report or opinion.
•2 The elements that should be present in the process of research, reflection
and understanding of the topic.

•3 The activities that the project execution process demands.
•4 Theoretical references and inspirations about the challenge topic.

You will find this and other statements attached.
4

1

2

3
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WHY DO ORGANIZATIONS BECOME A FIS PARTNER?
- To associate their image and participate in an innovative academic proposition

towards teaching sustainability in Brazil.
- To contribute to train more responsible leaders capable of leveraging changes
for a new development model.
- To attract new talents to your organization, getting closer to FGV
undergraduation students.
- To extend discoveries to the corporate business education, through the
experience had with the process, knowledge, research, methodologies, and

training tools.
- To participate in the definition of the challenge, the discipline and other FIS
events as ‘guests’.
- To enable exchange of knowledge among institutions.
- To benefit from the Reference Project results.
- To have access to the benefits offered by ‘FGV Partners Club’.
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“The important and
the beauty of the
world is this: people
are not always the
same, they are not
finished yet”
Guimarães Rosa
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PLANNING

CO-SELECTION

Choosing to be part of FIS (rather than participate due to an obligation) is critical for
individuals to have the necessary openness and engagement to experience and extract
their transformation potential from the whole process.
That is why we conduct a CO-SELECTION, in which we select the students and they also
‘select us’, reassuring their choice and commitment.
Our main selection criteria is diversity: we seek to form a class as diversified as possible,
because we believe differences will enable us to broaden our perceptions and produce
more innovation. This includes combining learners from different courses and semesters,
different socio-economic backgrounds, different demographics, and different behavior
profiles.

Pictures: Milene Fukuda
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PLANNING

CO-SELECTION

The Co-selection process occurs through the following stages:

1. Announcement
of the co-selection
process
> Announcements are made
through FGV-EAESP and GVces
communication
channels
(dashboards, e-mail MKT,
social media, word of mouth,
teachers and FIS former
students).
> Students interested should
enroll before the deadline.

2. Candidates fill out
the questionnaire

> Students enrolled receive a questionnaire and
are invited to a face-to-face activity.
The questionnaire contains:
_demographic questions (gender, ethnicity, age,
household income, origin)
_questions about the course (course and
semester)
_open-ended
questions
about
values,
experiences and expectations about FIS

Confirmation of interest: Enrolled students confirm their
choice of FIS, sending an e-mail to the team

3. Face-to-face
activity with
candidates
> The activity is designed as a ‘mini’ experience
of FIS process:
_external guests propose a real challenge; in
groups of 4 or 5, candidates receive a statement
(following the Reference Project model) with key
issues to be covered about the challenge
_during the activity, candidates fill out the
questionnaire saying how they feel in three
different moments (simulation of the Your Self
Project)
_FIS team and guests observe the activity and
assess participation of candidates

4.Selection of
candidates and
announcement of
results
_FIS team selects 16 students based
on diversity criteria, answers to the
questionnaire, and participation in the
activity
> All students enrolled receive an email communicating the result, either
positive or negative. In case of a
negative result, the team reinforces
that there is no right or wrong but,
considering the group composition,
for that moment, that given candidate
has not been selected.
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PLANNING

CO-SELECTION

Moments: personal reports to be elaborated during the activity
Moment activities are an invitation for self-reflection. They will provide a break in
the activity, allowing candidates to perceive themselves and express what they
are feeling by answering those questions:
Moment 1: How do I feel right now?
Moment 2: What is this moment telling me?
Moment 3: What impressions am I taking away with me?

About observation during the activity
We understand it is critical that people who play the role of observers during the
activity are able to observe, up to the extent it is possible, in an impartial and
neutral way, without previous assumptions. This requires sharp self-observation
from observers, in such a way that, by self-observing, they can avoid old bad
habits, preferences and prejudice, and have a sharper and sensitive look at the
participants. We know we are all biased on the way we perceive reality, therefore
another reference that contributes to this observation is FIS Relational Etiquette
(which will be described later in the Guide). Additionally, it is also critical that at
least one person can observe the group as a whole, i.e.; mingle with different
groups in order to have an overview of the participants and observers.
FIS team expects observers to write down all that grabs their attention regarding
candidates, besides the structured criteria that are provided to them: gestures,
sentences, postures, all elements that bother the observers, all elements that
please them.
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PLANNING

DESIGN OF THE FORMATIVE PATH

Three months before we start the semester, FIS Team holds many meetings to design the
formative path of the group that was selected. For that purpose, we use Theory U,
elaborating the activities of FIS 28 face-to-face meetings, which consist of regular classes of
the discipline.
During the meetings, we work both the Reference Project and Your Self Project topics. Some
activities occur in all editions, but most of the formative process is alive, i.e.; exclusively
targeted at the semester challenge, since each statement works a specific theme. Moreover,
each edition incorporates the group relational needs, as well as the lessons learnt in the
previous semester.

U descending curve:
observe, observe,
observe
Meetings for preparation
and investigation:
meetings dedicated to
delve into the PR theme,
as well as into the
theoretical approaches of
the program. It is also the
moment to set the group
relational etiquette, and
have first accesses to the
PSM.

Micro Immersion: a two-day
trip somewhere outside the
city of Sao Paulo, with the
goal to integrate the group
and conduct PR and PSM
activities.

U ascending curve:
acting, prototyping

Reference
Project

Meetings for prototyping
and co-creation: meetings
dedicated to crystallizing,
prototyping and
executing the final
product.

Your Self Project

Kickoff: an event to
launch the RF,
designed and
developed by the
students. It is also a
celebration moment.

Surplus: an activity that is not
directly related to the PR theme,
with the purpose of instigating
students' curiosity and broadening
their investigative horizon.

Macro Immersion: a ten-day trip, with
the objective of having deeper contact
with the PR reality and delve into the
PSM activities.

U base: Retracting and
reflecting. Letting inner
knowledge emerge
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PLANNING

TYPES OF MEETING

Each meeting has a purpose and a focus, so they are sorted in 6 DIFFERENT TYPES:
Activity

Acronym

Meetings
(Total 28)

Preparation

PREP

7

Activities to prepare the individuals and the
group when it comes to behavior, skills and
knowledge that are not directly related to the
theme selected. They include, for instance, the
relational etiquette for the semester as a whole,
body and art work, and preparation for the
field.

Theoretical and
Methodological
Inspiration

ITM

5

Activities that introduce the theoretical and
methodological foundations and make use of
some of the tools offered by Transdisciplinarity
and Theory U.

Investigation

INV

7

Activities aimed to share information and
acquire relevant knowledge for the Reference
Project. They usually include the presence of
external guests that can contribute with their
expertise on the topic and/or the PR delivery
format.

Reflective
Feedback

RET

3

Pauses or moments to ‘take a breath’ that
invite the group to reflect about important
steps of the process, such as field trips and
kickoff.

Surplus

SURP

1

A cultural-related activity or knowledge that is
not directly related to the Reference Project
theme, with the goal to instigate students’
curiosity and broaden their investigative
horizon regarding both projects

Prototyping

PROT

5

Activities aimed to execute the Reference
Project, create and elaborate answers from the
group to the challenge of the semester.
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PLANNING

ARCHITECTURE OF EACH MEETING

Additionally, each meeting is designed with an ARCHITECTURE that organizes how activities
occur:

Theoretical and
Methodological Inspiration

ITM

Investigation

INV

Reflective Feedback

REFL

Surplus

SURP

Prototyping

PROT

Axial idea: Issue around which each meeting will be
conducted.
Sensitization: Activities that involve sensitive reasoning,
contributing to the axial idea through sensations and
feelings, with no need to speak or explain the planned
contents. They also seek to streamline the quality of
presence and expand possibilities for students to
interpret.

Reflective Feedback

PREP

Formative focus

Preparation

Sensitization

Acronym

Axial idea

Activity

Formative focus: Contents and formats that make
up each meeting based on the axial idea and
focused on formal reasoning.
Reflective feedback: Moments of reflection in
the end of the meetings, when there is need
for the group to discuss what they
experienced during the meeting.
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Sensitization: Sensitization activities are critical to create the conditions for betterquality presence, focus and attention of participation in a meeting. Considering
our context of high level of cognitive exposure to stimuli, being able to enjoy
those moments of silence and relaxed attention along the day does make a
difference. Additionally, through a sensitization activity it is possible to expand
interpretation possibilities and perception of reality.
Sensitization can occur at the opening of a meeting as a welcome activity, a way
to break the ice in the beginning and encourage presence. It can also be inserted
throughout the meeting, which can convey a new pace to the activities, create a
factor of surprise and break rigid routines and crystallized expectations. Another
option is to have it in the end of a meeting to leave a message or work on a
closing activity.

Picture: FIS image database

You will find examples of those activities in the Sensitization Database,
attached.
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PLANNING

DETAILED FORMATIVE PATH

The sequence of meetings detailed below is a reference, and it can be slightly changed
every FIS semester, according to the group needs and to the challenge posed by the
Reference Project. What does not change is the rationale of what is in the descending
curve, what is in the base and what is in the ascending curve. Additionally, some meetings
are fixed, such as:
_The opening meeting and the relational etiquette always open the semester, because they
are the moments to explain the challenge and share expected attitudes for the whole
journey.
_Kickoff always comes after Micro Immersion, since it is at this moment (at Micro
Immersion) that the group is formed.
_Surplus always comes after Macro and before prototyping, since the goal is to produce
awkwardness and generate new insights.
In order to facilitate breaking down the meetings in this material, we will group the
meetings by their purpose, rather than by the exact sequence followed by the chart below.
U descending curve:
observe, observe,
observe
Opening meeting (PREP)

U ascending curve:
acting, prototyping

Relational etiquette (PREP)
Introduction to TransD (ITM)

Reference
Project

Investigation meetings (INV)
Introduction to Theory U (ITM)
Investigation meetings (INV)
Transdisciplinary matrix 1 (ITM)
Micro Immersion

Your Self Project

Reflective feedback on Micro (RET)

Meetings for prototyping and
co-creation (PROT)
Transdisciplinary matrix 3 (ITM)

Investigation meetings (INV)

Meetings for prototyping and
co-creation (PROT)

Kickoff
Reflective feedback on the kickoff (RET)
Body work (PREP)
Levels of reality (ITM)

Surplus
Investigation meetings (INV)

Preparation for the field (PREP)

Reflective feedback on Macro
(RET)
Macro Immersion
Transdisciplinary matrix 2 (ITM)

U base: Retracting and
reflecting. Letting inner
knowledge emerge
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backstage: FIS 11 formative path design
Picture: FIS image database
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conduction of
meetings and
immersions
103
Picture: Lili Lungarezi

CONDUCTION OF SETTING THE ROOM
MEETINGS
FIS face-to-face meetings consist of regular classes of the discipline: 28 moments, twice a
week, for 15 weeks, each meeting lasting an hour and fifty minutes, when the Reference
Project and the Your Self Project are jointly covered.
Before thinking of the details of each meeting, we emphasize that the setting of the room
where the meetings occur is part of the formative process. Therefore, we think of many
elements that may contribute to FIS proposition, as the hints listed below:

Setting the room for the meetings: we carefully set the space reserved for
face-to-face meeting, in order to ensure:
A format that favors
exchange and
dialogue: organizing
the chairs in a circle is
a good way to enable
eye contact and freeflow conversation.

Flexible furniture
layout to enable
free room for body
work and
movement.

The presence of
natural elements,
such as plants, or
sensorial stimuli,
such as music, art
and decorative
objects, to keep
access to sensitive
reasoning.

There is room for a
collective record,
with the purpose of
keeping alive the
flow of learning and
insights produced by
the group.

Pictures: FIS image
database
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Spaces outside the classroom
We also try to explore spaces outside the classroom to conduct some
activities, such as Mindfulness, sensitization, role-playing, yoga, etc. Using
spaces outside the classroom has the main goal to reflect about learning
spaces.

Pictures: FIS image database
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meetings for preparation, theoretical
and methodological inspirations, and
investigation
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CONDUCTION OF
MEETINGS

DETAILING PER MEETING

Introduce the class and the team
OPENING
MEETING
[PREP: 1 meeting]

In order to bring a personal introduction format that does not
prioritize only formal reasoning, we seek to encourage different ways
of promoting exchanges and the ability of each person to talk about
him/herself beyond traditional forms (name, course, expectations,
etc.).
Speaking portrait: The learners, the team and the guests walk freely
around the room until they receive a sign to stop and pick up a pair.
Without stopping looking at the other person, they have 20 seconds
to observe their partner's face and draw it on a piece of paper. When
time is up, they should write down something they would like to ask
that person. The activity is repeated one more time. In the end, each
person has two drawings of their own face. Then, while seating in a
circle, each person selects a drawing and introduces him/herself
answering the question written on the sheet of paper.

Pictures: FIS image database

Deliver the Reference Project statement
After individual introductions, learners receive the statement and
have their first contact with the Reference Project. Although many
questions arise, the focus in that first meeting is to capture first
impressions and bring more macro inspirations about the topic.

Bring some inspiring speech to open the PR theme
Usually, an external guest brings an initial reflection about the
Reference Project theme, without delving into specific issues or indepth contents. The plan is to give a macro context and the great
challenges involved in the semester theme.
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External guests
We usually suggest
guests bring their
reflections in a more
dialogic format. That
is,
more
a
conversation, less a
presentation. A space
for reflection, rather
than
conveying
content.

Semester schedule
Naturally, learners are anxious and willing to
learn more details about the semester
program and the trips. But FIS does not rely on
a syllabus, and that detailing does not exist
beforehand. Each meeting is a surprise! That
happens because we believe living the process
as it develops allows for a greater presence
state. Moreover, we try to keep the formative
journey alive and flexible enough for
adaptation, according to the group and the
challenge itself.

Creating groups at Whatsapp and social
media
In the beginning of the semester, we
usually create a group with the class,
including all team members, in
Facebook and Whatsapp. We use those
tools to exchange information, share
knowledge, events and inspiration
about
the
Reference
Project,
determine logistic details for the
meetings, kickoff and trips, among
other things.
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CONDUCTION OF
MEETINGS

RELATIONAL
ETIQUETTE
[PREP: 1 meeting]

DETAILING PER MEETING

Propose the expected attitude and type of relationship:
The relational etiquette includes five characteristics that we consider
critical to take full advantage of FIS experience:
Sensitive listening: Soften our 'I agree - I disagree' conditioning, trying
to remove certainties and previous judgment that hinder us from
freely and openly listening to other people.
Self-positioning: Reduce the gap between what we are really thinking
and what we are actually saying.

Mindfulness: Be present and observe an experience while it
develops, without anticipation or other mental interference.
Spirit of investigation: Understand the world perspective and the
rationale behind the investigation. Establish a joint intention,
overcoming our resistance to new or different thinking.
Creativity and knowledge production: Understand exchange and
dialogue as elements for creativity and knowledge production.

You will find the full Relational Etiquette attached.

Produce reflection and experience about those attitudes
After individually reading the Relational Etiquette, we suggest
making a reflection in small groups about each etiquette code. Right
afterwards, we do the Empathy Walk, as a way to practice the
etiquette.
Empathy Walk
_In pairs, learners walk around the campus.
_Each one has 20 minutes to talk about the following: Who I am?
What were some of the facts that most impacted my life? How did I
find out about FIS? While one person speaks, the other only listens
and keeps track of time.
_Then, they change roles.
_When we go back to the classroom, we talk about the experience.
The goal is to exercise active listening and self-positioning, as well as
individual self-perception in those processes. The exercise only to
listen allows us not to enter the automatic mode in which we
interrupt the other, and also to observe ourselves as listeners. The
exercise to only speak forces us to get more distant from automatic
narratives and explore our own stories more openly.
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CONDUCTION OF
MEETINGS

TRANSDISCIPLINARITY
[ITM: 4 meetings]

DETAILING PER MEETING

Present an introduction to Transdisciplinarity, leveraging the meeting
format as a metalanguage
Conducted by an expert in transdisciplinarity, that meeting is
dedicated to the introduction of concepts of this theoretical
inspiration, but mainly to the transdisciplinary way of being and
doing.
Through a metaphor with geometric figures of different shapes and
colors, the group has an initial contact with what distinguishes
disciplinarity from multidisciplinarity, interdisciplinarity and, finally,
transdisciplinarity.
Then, the group watches a presentation that introduces
transdisciplinarity through a topic that connects the Reference
Project with the Your Self Project, using a number of resources (texts,
videos, songs, poems, images) and explanations that span from
science to spirituality.
As it is a complex theme, which goes beyond unidimensional issues,
more than explaining TransD, our intention is to show it, experience
it. Thus, we close the meeting inviting learners to play with clay. The
idea is to let the body absorb all that was shared through an activity
that touches more the sensitive reasoning than the formal
reasoning.
Warm-up activity with geometric figures

110

CONDUCTION OF
MEETINGS

DETAILING PER MEETING

Introduce and do the first exercise with the Exploration
Transdisciplinary Matrix
TRANSDISCIPLINARITY
[ITM: 4 meetings]

The Exploration Transdisciplinary Matrix (TD Matrix) was designed
and adapted to map emerging senses from a given context or
project at a certain moment. Because it presents an architecture
with perceptions from different experience dimensions, the tool
contributes to raise awareness of the current state of coherence
(harmony between parts) and congruence (harmony between parts
and the targeted goal) of the actions in progress and those that are
being planned to meet the expected goals.
It consists of 9 perspectives that refer to ways of capturing reality
concerning different aspects of the given context. From the bottom
up, we have the Base, the Transformation Space, and the Sense
layers. From left to right, we have the External (eco-training), the
Relational (hetero-training), and the Inner (self-training) layers.

At FIS, we use the Matrix in three moments:
_During a meeting, in the U descending curve, when the tool is
presented, and learners fill it out for the first time.
_During Macro Immersion, when learners fill it out for the second
time, and have an individual talk with a member of the team to
reflect about the aspects of each quadrant and the relationship
between them.
_During a meeting, in the U ascending curve, when they fill it out
for the third time, and the offset between moments 1, 2 and 3 is
assessed.

You will find
attached
more details
about the
Matrix.
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CONDUCTION OF
MEETINGS

TRANSDISCIPLINARITY
[ITM: 4 meetings]

DETAILING PER MEETING

Introduce and exercise the transdisciplinary pillar with the Levels of
Reality
The activity on Levels of Reality, a fundamental pillar for
transdisciplinarity, designed by Maria F. de Mello, aims to formulate
this formal concept through the experience of feeling it.
By listening to four songs specifically selected for that purpose, we
record our associations concerning the following aspects:
Sensation, Memory, Image, Feeling and Inspiration related to each
song.
After collective feedback on the associations made with each song,
we seek to organize the different levels of reality weaving those
associations with the experiences reported by learners.

Chart used for the Levels of Reality activity
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CONDUCTION OF
MEETINGS

DETAILING PER MEETING

THEORY U

Present an introduction to Theory U
Led by an expert in Theory U, that meeting lays the foundation for
the theoretical and methodological inspiration, encompassing:

[ITM: 1 meeting]

- Context in which Theory U emerges.
- Essence of the concept and process of U.
- Fundamental listening skills (about the U descending curve).
[Note: the concepts related to the U ascending curve are not
covered at that moment, since they will be covered in the
prototyping meetings, led by the same expert.]

In addition to presenting those contents in lectures, our
guest professor proposes a number of activities and
sensitization moments that help learners experience the
concepts in Theory U, such as:
- A check-in: a brief presentation (in a few words) of
how each one 'is starting' (an activity that encourages
reflecting how your presence is and your awareness
about it).
- A warm-up session, in which everyone is invited to
change places in three different moments: just change
places; change places noticing the people around
them; change places stopping to interact with the
people (an activity that encourages sensitization about
how, in what state of attention, we do things).
- Exhibition of parts of a documentary entitled ‘The
Overview Effect’, which shows how astronauts who
have been to the Moon came back with a new
perception of Earth (it is a video that encourages
reflection about looking at ourselves). This video is
available in Youtube and can be found in the link
below:
https://www.youtube.com/watch?v=KB5y2NJ9oxQ
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CONDUCTION OF
MEETINGS

EXTERNAL
GUESTS
[INV: 7 - 8 meetings]

EXTERNAL
GUESTS
(INV)

DETAILING PER MEETING

Share knowledge and inspiration about the theme and the delivery
format of the Reference Project.
Those are the most flexible meetings within FIS process. Designed
according to the needs of each challenge, they bring experts in the
theme to share knowledge and experience.
Usually we start with guests and contents more focused on the
macro contextualization of the challenge, and then bring more
specific issues and applications.

When we bring external guests, we usually align
expectations before the meeting. We explain to guests
what FIS is and the challenge of the semester, and talk
about the potential contents to be shared.
We suggest guests express their contents in a free-flow
manner (i.e.; with no need for technological resources),
always reserving some time to discuss with the learners.

Picture: FIS image database
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micro immersion
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MICRO IMMERSION
Micro Immersion consists of a weekend trip, usually to a place near the city of Sao Paulo,
with these main goals:

MICRO
IMMERSION

Integrate the group
The journey, conversations during meals, guided activities, contact
with nature, free time on Saturday night - all moments during the
trip offer opportunities for integrating and building relationships.

Have direct contact with experiences related to the Reference Project
During micro immersion, we visit people, initiatives or places that are
references and inspiration to develop the theme of the semester – it
is the first field contact with the reality within the PR context.

Conduct activities related to the Your Self Project
Usually, in the second day of our trip, we do the Representation
Record, a Transdisciplinary tool that has two effects. First, learners fill
out a questionnaire with questions about a given topic - a concept
word predetermined by the team that is related to the PR and, at the
same time, an interesting portal for the PSM. The word 'success' is
an example: by responding to questions that change between the
self-, hetero- and eco-training about this concept, subjects explore
the emerging senses, and through language (the way they answer,
the terms they use, the meanings they convey to the words), they
access a means to discover themselves. After the questionnaire
step, we engage into a guided activity that encourages dialogue
between the group, exercising their relational characteristics – based
on their answers to the questionnaire, learners exercise their selfpositioning ability, interest (asking without making assumptions or
inducing) and listening.

You will find attached the Representation Record template.
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MICRO IMMERSION
Micro Immersion also includes an experience record exercise, in which learners can choose
any form of expression (write, draw, take pictures, etc.) to record their insights, feelings and
lessons learnt.

Doing so, we encourage the learners' spirit of investigation and different types of
reasoning: sensitive, formal and experiential.

Pictures: records made by FIS 11 learners
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Pictures: Lili Lungarezi
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Pictures: Lili Lungarezi
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Micro Immersion planning includes a detailed
schedule for the two-day-trip, which always
includes:
1_ a visit to an experience related to the PR.
2_ stay at a place that enables space for indoor
and outdoor activities, as well as contact with
nature and contemplation moments (this place
is not required to be the same of the visit, but
it is a good idea to be near it).
3_ a moment for partying, celebrating,
integrating the class.

Travel costs
(transportation
and stay) are paid
by FIS team, but
learners pay for
their meals during
the stay (except in
cases meals are
included in the
stay).
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REFLECTIVE FEEDBACK ON MICRO IMMERSION
The reflective feedback on Micro Immersion occurs in the meeting right after the trip, and
the goals are to:

REFLECTIVE
FEEDBACK
ON MICRO
IMMERSION
[RET: 1 meeting]

Listen to what emerges from the group and provoke a discussion
about the experience
We usually reserve some time for learners to share their perceptions
and lessons learnt, and present their records. The team usually
encourages discussions by asking questions such as:
- What did you discover (concerning the experience you had)? How
did you feel? What was most important to you? What is the
potential relationship of those discoveries with the Reference
Project?
- How was the Representation Record experience? What did you
find out about yourself? How did you feel? How was the dialogical
activity?
Give feedback on the Representation Record activity
After that first moment open for discussion, the team provides
feedback on the Representation Record. As the questionnaire step is
an individual activity, the team reads all answers and gives the
learners a compiled view of the group about the concept-word that
was used. This allows us to understand the most recurrent
perceptions and feelings within a certain group, as well as the
elements and the themes that most need to be worked with or
encouraged.
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kickoff
122

KICKOFF
Kickoff is a presentation learners make to their guests, in order to:

KICKOFF

Highlight the beginning of the Reference Project
During kickoff, learners are expected to cover the following aspects:
project objective and context, scope, areas involved, methodology,
organization of the delivery team, proposed schedule, risks and
governance. We expect two stages are handled before the event:
•

planning: what is the strategy to develop and deliver the
project?

•

reasonable elaboration of the project communication: who is
the target audience? How to open space to listen to different
opinions, adjust and improve the group proposition? How to get
the learners' and partners' commitment throughout the

process?
The kickoff date and venue are predetermined by the team,
but the invitation and the format of the event are totally up to
the group, and they can be designed as a means of
communication (metalanguage).
The team is available to help the group in whatever activities
they need, including sending invitations to their reference
contacts. However, the team does not interfere with the
group creative process.
The team should always remind the group about the kickoff
date, so they have enough time for planning and preparation.
It is also a good idea to send a 'save the date' message to the
guest list, because invitations usually get ready too close to
the event date.

Celebrate this first step taken by the group
At the end of the event, we offer a cocktail reception in order to
celebrate that first group achievement.
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REFLECTIVE FEEDBACK ON THE KICKOFF
The reflective feedback on the Kickoff occurs in the meeting right after the event, and the
goals are to:

REFLECTIVE
FEEDBACK
ON THE
KICKOFF
[RET: 1 meeting]

Listen to the group's perceptions about the kickoff development and
execution process
We usually start that meeting with open space for learners to share
their perceptions about:
1) the kickoff development process
- how was your interaction with the group?
- how did the planning process go?
- what were the major challenges and lessons learnt?
2) the event itself
- how did you see the event?
- how did you feel?
- what were the major challenges and lessons learnt?
- what was missing? or what would you have done differently?

The team provides feedback on the event
After listening to the learners' perceptions, the team provides their
feedback, sharing their own perceptions about the strengths and
what could be improved.
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preparation for the field
and macro immersion
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'Everywhere, even in the
invisible, there is a door.
Far or near, we are not
the owners, but mere
guests. Life, for respect,
requires constant
license.'
Mia Couto

Picture: Milene Fukuda
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PREPARATION FOR MACRO IMMERSION
The two meetings right before the Macro Immersion are especially aimed to prepare for
the field.

PREPARATION
FOR MACRO
IMMERSION
[PREP: 2 meetings]

Encourage the spirit of investigation and
researcher attitude
During this meeting, we present to the
group concepts and suggestions of proper
attitude in the field, including:
_the power of questions: we exercise the
questions that must/could be answered
during the trip.
_the appreciative focus: we talk about
observing without judgment, openness to
what is new and to the experience that is
about to happen.
_the researcher attitude: we talk about that
constant curiosity about everything and
everybody, as well as the importance of
punctuality, friendliness and respect with
places and people that will be visited.
_possible ways of collecting information: we
share different investigative ways of
researching – such as interviews,
observation, participant observation – as
well as the importance of taking notes – we
suggest taking a notebook whenever
possible.
Make their own field notebook
In this second meeting just before Macro Immersion, our proposition
is that learners build their own field notebooks, using different
materials. It is a way to access their sensitive reasoning and bring
presence to this moment that is so important in the process.
Another important aspect in the preparation is to make sure
learners have a leave of absence from their trainee jobs. As
the trip usually occurs in weeks when there are no classes at
college, they do not miss any class, but they miss days at work.
Therefore, we elaborated a letter addressed to the learners'
employers (for those participating in a trainee program), in
order to request they are released from their trainee
obligations during this period, explaining the opportunity they
are about to experience, and providing our contact in case
128
their employers need any clarification.

preparation for Macro Immersion:
making their own notebook
Picture: FIS image database
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MACRO IMMERSION
Macro Immersion is a trip that lasts about 10
days, usually to places outside the State of Sao
Paulo, and its main goals are to connect people,
deepen their understanding about the
Reference Project and the Your Self Project, and
promote in vivo formative process.

It is a very challenging, intense and exciting step
of the journey. It requires both from learners
and from the team engagement in the
activities, presence and ability to enjoy
whatever the Brazilian territory we visit has to
show us.
Macro Immersion is also an activity that implies
high financial costs, but they are justified
because we believe direct contact with reality,
and direct and deep contact with yourself can
offer a transforming experience.

Travel planning requires a lot of time and dedication from the team, including:
_Selection of the territory to be investigated: According to the Reference Project focus, as well as
the group issues and needs, we map the ecosystem related to the context of the challenge and
select the projects, initiatives and experiences to be visited (public sector, business sector, the
academia and research institutes, civil society organizations, as well as what is organized but is not
labeled as an institution/organization, i.e.; local practices, habits and culture). If very interesting
initiatives are mapped in places that are geographically distant from each other, we split the group
during part of the trip and then meet again somewhere.
_Conversation with local actors: After mapping, we get in contact with local actors to determine
how our visit will be: when and with whom we can talk to, and the context of the project/initiative
to be visited. It is always a good idea to count with a local actor that can provide us with support to
involve other actors. We also seek to align FIS proposition with our contacts and explain our way of
having meetings, i.e.; check the possibility of having conversations in a circle, avoiding the use of
slide presentations, as if we were having a conversation.
_Determine the place for group activities: After the visits, we reserve the second half of the trip, or
the last days of the trip, for activities more targeted at the Your Self Project. For that step, we
privilege places that are closer to nature, with spaces favoring group activities, both indoor and
outdoor.
_Planning of logistics issues: Once we select the places and contact local people, we book tickets
and accommodation. We also hand the group a Macro Immersion Guide, with all the trip details.
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MACRO IMMERSION
Enable direct contact with reality and different actors of the Reference
Project
MACRO
IMMERSION

During the days we reserved for investigation activities, the schedule
set with our local contacts is followed.
Those activities trigger reflections that are more associated with the
Reference Project, but also greatly contribute to the Your Self Project
exercise, particularly when they involve stories of people who had
their dream come true, accomplished their goals, and created
projects that affected reality.
In this sense, it is critical to create spaces for conversation and
reflective feedbacks right after the visits, so experiences can be
retrieved, and the lessons learnt by the group can be shared. At
those moments, it is a good idea to register the conversation, so as to
keep a record of what was perceived and captured by the group,
rather than only having individual notes.

In cases in which the group is split, we reserve some time during the
second half of the trip (when everybody gets together) to have this
reflective feedback.
Other spaces we usually visit are places where there are local
cultural and artistic expressions. In the intervals between scheduled
conversations, we take our time to explore the place, its customs and
habits, as well as attractions. Those moments are also for
deceleration and relaxing. As immersions are usually intense, with a
highly demanding load of activities, those moments to take a breath
help absorb what was perceived, establishing new internal
connections and recognition of what is new.
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MACRO IMMERSION
Deepen the Your Self Project
MACRO
IMMERSION

During the second half of the trip, with the whole group together, we
conduct activities that are more targeted at the Your Self Project.
_Individual conversations about the Exploration Transdisciplinary
Matrix: As previously mentioned, learners fill out the TD matrix for a
second time and, during Macro Immersion, they have an individual
conversation with a member of the team as a way to follow-up and
explore the meanings and senses that emerged between the first
and the second contact with the Matrix.
_Activity with materials: In this activity, learners have at their disposal
an array of non-structured materials, such as clay, sand, water,
watercolor and fire. During 90 minutes, they are instructed to freely
explore those materials, always in silence. The idea is to experience a
moment of creative freedom, to redeem a state from their
childhood, where all can be explored and created without judgment,
guidance or predetermined shapes.
_Activity of the Included Middle Logic: In this activity, the group is
invited to role play different paradigms present in history of mankind
(mythology,
philosophy,
religion,
classic
science,
and
transdisciplinarity). After understanding those different ways of
seeing and knowing the world, we have a conversation about the
Logic of the Included Middle, previously presented as one of the
methodological pillars of TransD. Our intention is to raise the group
awareness to the fact that it is possible to adopt an integrating
thinking to overcome the binary logic that prevails in our society.
_Maze activity: This is an active meditation activity that has the
purpose of producing a symbolic and contemplative experience of
your own inner dimension and a feedback of yourself engaged in the
world. The maze is a drawing printed on fabric, on which the group is
invited to walk very slowly over a single path that takes them to the
center and then back to the outside. It is the longest time period of
direct contact, and less mediated time learners have with
themselves, which allows for a self-regulated approximation with
themselves.
All those activities (except for individual conversations) are completed
with a reflective feedback in group, in order to share perceptions and
the lessons learnt.
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Surplus
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SURPLUS
Surplus is a cultural-related activity, or some kind of knowledge that is not directly linked
to the Reference Project theme, with the objective to:

SURPLUS
[SURP: 1 meeting]

Instigate curiosity and broaden the investigative horizon
Once Surplus is introduced to the system, it may produce some
awkwardness that may disorganize it and call for a new organization.
Since it is an activity apparently disconnected from the evident
content covered in the program, Surplus allows for extending what is
known by learners, broadening choices and enabling greater
creativity and autonomy.

In previous editions, some examples of the
themes covered by Surplus were:
Astrophysics class with
Professor Amâncio Friaça,
from the University of Sao
Paulo (USP).

Stories behind the classic
'Alice in Wonderland',
with Professor José
Garcez, from FGV Law
School.

Improvisation class with the
clown Antonio Dantas
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meetings for
prototyping and
co-creation
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MEETINGS FOR PROTOTYPING
In the prototyping meetings, we use many tools (especially from Theory U) to meet the
different stages of the creation process:

MEETINGS
FOR
PROTOTYPING
[PROT: 5 meetings]

CRYSTALLIZATION: In Otto Scharmer's words, crystallize means to
'clarify the vision and intent of your best future possibility'. And, as
crystallization occurs from the inner space of knowledge, ideally it
should happen in the last day of macro immersion, still in the field.
Thus, learners should explore the essence of what is about to
emerge as a potential response to the Reference Project.

PROTOTYPING: Test, test, and test! The meetings for prototyping
have the goal to make learners give life to the ideas of solution for
the Reference Project challenge.
Working on prototypes follows the logic of learning from your own
mistakes, thus this U ascending stage has to be quick, focused in
creating versions 0.8, rather than worrying about having the best
solution right in the first attempt. What matters most is to 'act', so
as to allow capturing intuition and enhancing the idea from that
point on.
That stage includes a number of Design Thinking tools, combined
to other more subtle techniques, such as the Social Presencing
Theater, developed by Arawana Hayashi, from the Presencing
Institute.
CO-CREATION: Regardless of the tools we select for the ascending
U, the whole solution is co-created by the learners, who can also
invite other stakeholders for this collective building. The group will
only split their tasks if they wish to do so.

In the prototyping stage, it is very important that some
meetings offer free spaces, i.e.; with no activities scheduled by
the team. Learners will use those meetings as they wish,
whether executing the project, inviting external guests, etc.
Those spaces of their own responsibility have the formative
purpose of giving the group autonomy and encouraging their
leading role at this final stage of the process.
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CRYSTALLIZATION
In previous editions, FIS team experienced different tools for the crystallization
stage, among them:
• The TD Matrix with questions focused on the Reference Project.
• Role-playing: Learners consider and role-play key stakeholders impacted and
discoveries made in the meetings and in the field.
• Conversation rounds: Learners talk about the insights they had during the
meetings and the trips, in a free-flow format.

Many techniques can be used for crystallizing. What really matters is that is an
open conversation about all the learners experienced so far and about what most
inspires them as a potential solution for the challenge.
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PROTOTYPING: 2D MODELLING (OR MAP)
A lesson learnt recently by FIS team while participating at a Prototype Camp at
MIT - conducted by Otto Scharmer's team - was the use of a 2D Modelling or
Map technique as a first prototyping step.
2D Modelling can be used as a communication and collective sense building tool
(visual presentation), as it seeks to understand the elements of a system, in order
to fill the gaps between ideas/concepts and actions. It is a method to give shape
to ideas.
Thus, the 2D map should help us to:
• Close the focus
• Convey materiality and content to what learners have up to the moment
• Crystallize and organize what we have
• Understand the group choices. Where does the group really want to put its
strengths now?
• Visually present what we have and intend to do.
Steps and guidance we provide to learners
In groups of four:
• Present the purpose: write the title (text of
the challenge, indicating the group
objective / intent)
• Record dreams: individually, on sticky
notes, write down your dreams that
connect to this challenge: What do you
want to deliver? What are your dreams to
deliver that purpose?
• Disclose context/ecosystem: what are the
outlines? Where are we? What are our
resources?
• Name all stakeholders: Who are those
people? Who is excluded? List the needs of
all parts involved.
• What has been done?
• What’s 'stuck'? What questions still need
answers?
• What do we need to do? (objectivity!)

This 2D Map script was originally created by Ela Ben-Ur, IDEO former designer, who is currently part of Otto
Scharmer's team in prototyping practices, and has been adapted by FIS team.
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PROTOTYPING: 3D SCULPTURE
Another prototyping tool that we have often used at FIS is the building of a 3D
sculpture, or a model (mockup). Another method learnt with Design Thinking and
applied to Theory U courses, the model should represent the current situation and
the emergence of future possibilities for the prototype and the context in which it is
inserted and it intends to change.
Models are built in groups, and our main guideline is: as it is a co-creation, what one
learners inserts in the model cannot be modified. However, they can add something
to what was inserted.
In order to build the model, we have different materials in the classroom: inks, play
dough, Lego pieces, figures, toys, cartons, glue, scissors, pieces of paper, blocks, all
things to give wings to imagination!
The groups have precisely 15 minutes to create the model. The groups should work
silently.
After time is up, they start reflecting from four directions or perspectives. All group
members get together at the Eastern side of the model and a person from FIS team
reads aloud and takes notes of the group's answers.
When you look at this sculpture/model...
1. EAST (Feelings & Relationships)
• What do you love, or what makes your best energies emerge?
• What other feelings come along? If that emotion could speak, what would it say?
• What are the key relationships (connections or separations) between the parts,
and how do you feel about it?
2. SOUTH (Truths & Actions)
• What are the main conflicts and hard truths that you are facing to move forward?
• Where is power?
3. WEST (Perspective)
• What are the bottlenecks hindering the current system from evolving?
4. NORTH (Purpose)
• What situation is willing to die?
• And what is willing to emerge/be born?
• What is the deeper potential or call for the future that you are willing to bring to
reality through this prototype?
After turning around the four sides of the model, the group may have a debriefing
session.
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PROTOTYPING: 4D MAP | SOCIAL PRESENCING THEATER (SPT)
We recently introduced to FIS, very successfully, the Social Presencing Theater, or
4D map, developed by Arawana Hayashi, from the Presencing Institute.
Preparation for the SPT
FIS team listed 12 central elements associated with the group challenge,
including 3 elements/actors that must always be present, regardless of the
challenge theme (Planet Earth, marginalized/excluded groups, and the prototype
aspiration, or 'the best future possibility of the system'). Role selection is
determined by what the group is willing to know in the social system. Usually,
they are actors that make decisions or influence the system as it is.
The 4D Map then lets emerge what is more relevant in the social system, which is
hardly noticed by analyzing the parts individually.
Step-by-step instructions of how to conduct the Social Presencing Theater
activities can be found in the links below.
It is critical that trust is built so the SPT can meet its goal. For that purpose, even
though there are no elements/actors to embody everyone, those who are left out
should actively participate in the creation of the social field.
It is also a good idea to record a video of the SPT, so it is not necessary to write
down all that happens in the 4D map and so as to easily revisit it.

TO LEARN MORE ABOUT THE SOCIAL PRESENCING THEATER:
http://arawanahayashi.com/presencing-institute/
https://www.youtube.com/watch?v=EtKHxX3efzA
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delivery
and coassessment
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DELIVERY

PRESENTATION AND FINAL PRODUCT

At the end of the semester, the group is in charge of an official joint presentation to
announce the results of the Reference Project, as well as to discuss the paths proposed and
the feasibility of the innovations suggested.
We expect the presentation to reflect the creativity involved in the formative process,
include the diversity experience throughout the semester, and approach sustainability in
such a way as to overcome any common place, which has been exhaustively explored.
The work presented is assessed by a panel composed by a FGV professor, partners, experts
on the topic, a FIS former learner and a mediator.
In addition to the presentation, the group also delivers the final product to: FIS team,
sponsors, FGV, stakeholders engaged throughout the process, external guests, institutions
and anyone who is interested in it.

Pictures: FIS image database
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DELIVERY

EXAMPLES OF FIS FINAL PRODUCTS

Invitation to FIS 2 final presentation (Bioelo):
https://www.youtube.com/watch?v=4FTMS7smKWE
FIS 2 (Bioelo) final report:
http://bioelo.blog.com/

Documentary video on the National Policy of Solid
Waste, produced by Enlace (FIS 8):
https://www.youtube.com/watch?v=aZtJWg8LzLw
&feature=c4-overview&list=UUYROkPFnz3yMgwe8Pfba_w

'Vera Cruz' board game, from FIS 9 (Alcateia)

FIS 10 Urban Interventions
https://www.youtube.com/watch?v=OE1ECS-idyQ
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CO-ASSESSMENT
What we really want to get with FIS assessment is to follow-up and, whenever possible,
measure each learner's trajectory throughout the process. By trajectory we understand
their personal development, the emergence of the subject, and expansion of the paradigm
to perceive reality.
Assessment of the Reference Project is made by a Panel, and it consists of the most
rational and tangible part of the process. As for the Your Self Project assessment, the team
has not come to an assessment format that can actually measure the learner's trajectory
yet.
Some attempts were made for that purpose. For some semesters, we divided the
assessment into criteria, as the ones below:

DISCIPLINE
ASSESSMENT
CRITERIA

Individual Assessment
Assessed by FIS team (30%)
Participation (it does not mean to speak all the time, but to
actively participate in the activities, even though in silence)
Presence (with a capital P, meaning the quality of presence,
rather than just checking whether learners have missed the
class)
Kickoff (preparation and operation)
Group Development
Result of the crowdfunding project via catharsis (30%)
Individual engagement and in the subgroups
Project quality
Final fund raising
Final Product
Assessed by FIS team and panel (40%)
Product quality

MACRO
IMMERSION
ASSESSMENT
CRITERIA

Assessed by FIS team
Preparation for the field (20%)
Presence quality (40%)
Field record (40%)
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CO-ASSESSMENT
Another attempt we adopted at FIS 11 was to make an assessment in the format of
questions, which should be answered by each learner, in written format:

SELFASSESSMENT
(30%)

1. What was your engagement in the group process to deliver the
kickoff?
2. What do you take away from the kickoff?
3. What has been the role played by the group in your formative
process up to the moment?
4. What score do you assign to yourself up to this moment? Please
explain.

HETEROASSESSMENT
(30%)

The questions are still being formulated, but the objective is to assess
the quality of the relationship between learners. Thus, each learner
should assess three other learners.

ECOASSESSMENT
(40%)

FIS team assessment of each learner (30%)
+
Panel assessment on the Reference Project (10%)

But this test is in progress, therefore we cannot tell if it is the best way to assess such a
complex and deep process as FIS journey.

That is why we reinforce here that this a version 1.0 Guide, which is alive, which learns along
the process and changes with it!
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_PAUSE
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learning territory
Now that we are coming to the end of
this journey, we invite you to reflect:

what impressions are you taking away at this moment?
what new reflections or connections did you make?
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'Learning is
what remains
after
forgetfulness
does its job.'
Rubem Alves
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What did FIS
mean to you,
thinking of your
memory of a
special moment?
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'The most special FIS moment for me was when we were
all silent inside the cave(...) and then clarity came. Such a
small piece of silence was filled in such a great way.'
FIS 9 Learner
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"[I remember three situations
that showed me that] there is a
greater power, whether from
Nature, whether from yourself,
and at times it will tell you: 'stop',
or 'it is no use going that way,
you must come this way'. But it is
hard to listen, stop and do the
exercise of really opening your
ears to it."
FIS 1 Learner
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“We were on a beach, in the only tropical fiord in the world (...) in
a house that was 32 ft away from the sea, with no electric power,
we had to use camping lanterns, there was no stove, no citronella
to keep mosquitoes away, it was rustic technology (...) without
anything and with it all (...)
FIS 7 Learners
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"[From our drawing], she would ask each one two questions; they
were not supposed to be answered, they were gifts, as Maria
used to say: 'a good question is a great gift'. They were two
questions that I would never ever imagine someone would ask
based on my drawing (...). The way those questions touched me
made me see other things in myself."
FIS 7 Learner
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FIS CURRENT TEAM
Mario Monzoni
Coach
mario.monzoni@fgv.br

Fernanda Carreira
Coordination Support
Fernanda.carreira@fgv.br

Gabriela Alem
Coordination Support
gabriela.alem@fgv.br

Vicente Góes
Transdisciplinarity
Vicente.l.goes@gmail.com

Ricardo Barretto
Body
Ricardo.barretto@fgv.br

Ana Carolina Aguiar
Collaborative Processes
aguiar.anacarol@gmail.com

Milene Fukuda
Communication
Milene.fukuda@fgv.br

Jessica Chryssafidis
Coordination Support
Jessica.Chryssafidis@fgv.br

CONSULTANTS THAT SUPPORT FIS
Wilson Nobre | Theory U
Denise Curi | Contemplative Practices
Danielle Wang | Mindfulness
Kalim | Mindfulness

FIS TEAM FROM 2009-2012
Mario Monzoni
Erica Gallucci
Maria F. de Mello
Lígia Ramos
Leeward Wang
Ideli Rodrigues
Bruno Toledo
Graziela Rodrigues
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which are so valuable to our learning and growth!
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are investing in the transformation that needs to occur in the world! Thank you for your partnership
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As for this Guide, which is another dream that comes true at FIS, I would like to especially thank Ana
Carol Aguiar, a Master's degree student at FGV, who accepted the challenge of putting into words,
practices and images all that FIS is! We can feel your love for the project reflected in the beauty and
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Let's move on!
Mario Monzoni
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'Eternal is everything
that lasts a fraction of a
second, but with so
much intensity that it
petrifies, and no force
can ever bring it back.'
Carlos Drummond de Andrade
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GUIDE DEVELOPMENT PROCESS

MASTHEAD

This material was developed by FIS team
and partners at GVces – FGV-EAESP Center
for Sustainability Studies.

Texts
Ana Carolina Aguiar

Its contents were inspired and based on:
_FIS existing publications, such as the
website (www.eletivafis.com.br) and FIS
Work-Book: Formação Integrada para a
Sustentabilidade. Experiência Inter e
Transdisciplinar em Escola de Negócio
(Integrated Education for Sustainability.
Inter and Transdisciplinary Experience in a
Business School).
_Records and materials that were produced
in-house, for knowledge management
purposes, by members of the team that
monitored first FIS editions.
_Workshops conducted with learners that
have already completed FIS program and
with the current team.
_Participant observation of FIS 11 process
(2nd half of 2015).

Fernanda Cassab Carreira
Vicente Góes
Revision
Fernanda Cassab Carreira
Mario Monzoni
Ricardo Barretto
Vicente Góes
Layout and Formatting
Ana Carolina Aguiar

USE
This material can be accessed and
printed by any individual, but it has no
commercial purposes.
Formatting was created to print on
Letter paper.

_External sources (quotations excerpted
from theoretical and artistic materials).
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